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Abstract: In the context of global labor migration, the psychological and educational well-being
of children left behind by migrant parents has become a pressing socio-psychological issue. This
study examines the socio-psychological adaptation of children from migrant families within the
educational process, emphasizing the role of schools as compensatory environments that can
alleviate emotional deprivation. The research highlights that parental absence often leads to
anxiety, low self-esteem, and emotional instability, which negatively influence academic
motivation and social integration.
The paper explores how emotional communication, school support, and peer interaction
collectively shape adaptive mechanisms in such children. By analyzing theoretical perspectives
from attachment theory, social adaptation models, and family psychology, the study establishes
that the development of emotional resilience and social competence is possible through
consistent psychological guidance and educational support. Empirical observations from
national and international contexts confirm that schools play a decisive role in balancing
emotional and cognitive needs of students from migrant backgrounds.
The study concludes that comprehensive collaboration between parents, teachers,
psychologists, and community organizations is essential for ensuring positive socio-
psychological adaptation. The findings underscore the need for preventive programs, distance
parenting resources, and emotionally supportive school environments to enhance resilience
and well-being among children affected by migration.
Keywords: migration, socio-psychological adaptation, education, emotional deprivation,
attachment, resilience, social integration, psychological support, parental absence, school
environment
Introduction
In today’s globalized world, migration has become one of the dominant social phenomena
affecting both economic and psychological aspects of human life. Labor migration, in particular,
has led to the emergence of transnational families, where one or both parents work abroad for
long periods, leaving children under the care of relatives or other guardians. This separation,
while economically beneficial, generates significant psychological, emotional, and social
consequences for the children involved. The educational environment often becomes the key
arena where these consequences are manifested most vividly, through academic performance,
behavior, motivation, and emotional well-being.
Children from migrant families frequently experience a dual form of adaptation: to the absence
of parental care and to the demands of the school environment. Their socio-psychological
adaptation becomes a complex process involving the internalization of social norms, emotional
regulation, self-esteem, and communication with teachers and peers. When parental emotional
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support is lacking, school and community environments acquire a compensatory role in
maintaining the child’s psychological stability. Therefore, studying the socio-psychological
adaptation of these children within the educational process is a crucial step toward developing
effective support mechanisms.
The relevance of this issue lies in the fact that the educational system is often the first social
institution to detect behavioral and emotional deviations in children affected by migration.
Teachers and school psychologists observe anxiety, withdrawal, aggression, or poor motivation
that can be traced back to emotional deprivation and disrupted family communication. In this
context, the educational process should not only be a means of acquiring knowledge but also a
space of emotional support and psychological integration for migrant children.
Numerous international studies have confirmed that long-term parental absence significantly
influences children’s self-esteem, sense of belonging, and cognitive development. Research
conducted in Southeast Asia, Eastern Europe, and Latin America highlights similar tendencies—
children left behind by migrant parents show lower academic engagement, emotional
instability, and difficulties in socialization. These patterns are also observed in Central Asia,
where labor migration is widespread and affects family structures and children’s learning
motivation.
In the context of Uzbekistan, where traditional family values are deeply rooted, migration
introduces new challenges to child upbringing and education. The emotional distance between
parents and children disrupts traditional communication models, and the lack of psychological
guidance at school increases the risk of maladaptation. Therefore, identifying socio-
psychological mechanisms that facilitate adaptation, as well as developing preventive and
corrective programs, is essential for national educational and psychological practice.
Overall, the study of the socio-psychological adaptation of children from migrant families within
the educational process is not merely an academic interest but a practical necessity. Its
outcomes can contribute to improving school psychology services, strengthening teacher-
student relationships, and ensuring the mental well-being and social harmony of the younger
generation.
Literature
Classic psychological theories have long addressed the problem of child adaptation. J. Bowlby’s
and M. Ainsworth’s Attachment Theory emphasizes the critical importance of emotional bonds
between child and caregiver for the development of security and trust. In situations of
migration, when these bonds are weakened, children may experience emotional deprivation
and instability. E. Erikson’s psychosocial stages also provide a framework for understanding
how disrupted parental interaction affects identity formation and social competence during
school years.
Within Uzbek psychological research, scholars such as V. M. Karimova, Z. T. Nishonova, and E. G.
G’oziyev have investigated the mechanisms of social adaptation, emotional regulation, and
personality development in the family and school context. Their studies confirm that emotional
harmony within the family directly influences a child’s capacity to learn, communicate, and
internalize moral norms. G. Sattarova’s work “Psychological Environment in the Family and the
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Development of the Child’s Personality” (2018) highlights that the lack of consistent parental
involvement often leads to emotional imbalance, which must be compensated through school
and peer interactions.
Russian researchers, including A. Ya. Varga, V. V. Stolin, and E. G. Eidemiller, have contributed
diagnostic and psychotherapeutic perspectives on parent-child relationships. Their models of
family interaction and emotional exchange are particularly useful for analyzing the socio-
psychological dynamics of migrant families. Moreover, A. A. Rean’s concept of social adaptation
(2017) provides an important theoretical background for understanding how educational
institutions can become a space for psychological compensation and personal growth.
Internationally, scholars such as R. S. Parreñas, J. Dreby, and E. Graham have examined “left-
behind children” from sociological and psychological perspectives. Their findings reveal that
while economic migration supports families financially, it also generates emotional costs that
may manifest as depression, low motivation, or behavioral difficulties in school. These studies
underline the global nature of the issue and the necessity for culturally sensitive psychological
interventions.
In summary, the reviewed literature suggests that the socio-psychological adaptation of
children from migrant families in education depends on the integration of emotional, cognitive,
and social factors. It requires the active participation of parents (even from a distance),
teachers, peers, and psychologists in building a supportive environment conducive to mental
and academic growth.
The conducted analysis demonstrates that the educational process plays a crucial role in
stabilizing the emotional and social state of children affected by labor migration. The absence
of parental care weakens emotional security and may hinder the development of self-control,
motivation, and interpersonal communication. Therefore, socio-psychological adaptation must
be approached as a multidimensional process encompassing emotional resilience, self-esteem,
and social belonging within the school environment.
It is evident that educational institutions serve as compensatory systems for emotional
deprivation. Teachers, psychologists, and peers collectively influence a child’s capacity to adapt,
learn, and establish positive social relations. When properly organized, the school environment
can partially restore the lost sense of parental care through empathy, trust, and collaboration.
Empirical findings from various countries, including Uzbekistan, indicate that successful
adaptation is achieved when schools implement continuous psychological monitoring, group
counseling, and emotional-intelligence training programs. These interventions help children
develop coping strategies, reduce anxiety, and enhance academic engagement.
From a socio-cultural perspective, adaptation is also linked to national traditions and moral
values. Incorporating family education, ethical instruction, and collective support mechanisms
rooted in local culture helps strengthen children’s emotional resilience and sense of identity.
In conclusion, fostering socio-psychological adaptation among children from migrant families
within the educational process is essential for nurturing a mentally healthy and socially active
generation capable of constructive participation in modern society.
Recommendations
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Based on the conducted theoretical and practical analyses, several key recommendations can
be proposed to enhance the socio-psychological adaptation of children from migrant families
within the educational process. The first and most essential step is to ensure emotional
continuity between parents working abroad and their children. Maintaining emotional
connection through regular online communication, video calls, and digital family interactions
helps the child feel cared for, supported, and emotionally secure. Educational institutions and
community organizations can jointly develop “Virtual Family Communication” projects that
promote emotional exchange and reduce psychological distance between parents and children
separated by migration.
The second important recommendation concerns the strengthening of school-based
psychological services. Schools must become the primary environment of psychological support
for children from migrant families. Regular individual and group counseling sessions should be
organized by professional psychologists to address issues of anxiety, emotional instability, self-
esteem, and communication difficulties. Teachers should receive special training programs
aimed at recognizing the behavioral and emotional symptoms of emotional deprivation and
social maladaptation. The creation of a psychologically safe school atmosphere will allow
students to develop resilience, empathy, and social trust.
The third recommendation focuses on active collaboration among schools, families, and
communities. It is necessary to establish “Family Support Corners” or “Psychological Assistance
Units” within educational institutions, where children can receive ongoing psychological help
and participate in emotional-support programs. Mahalla (neighborhood) committees, local
NGOs, and social centers can contribute by organizing creative workshops, mentoring activities,
and art therapy sessions that reinforce children’s self-expression, confidence, and motivation.
These measures not only support adaptation but also strengthen the social capital of
communities affected by migration.
Fourth, special attention should be paid to improving parental awareness and psychological
literacy. Parents working abroad should be provided with online educational resources and
digital manuals, such as “Distance Parenting” or “Emotional Communication with Your Child,”
designed in their native language. These materials should include practical advice on
maintaining emotional bonds, understanding children’s developmental needs, and supporting
them during crises. Regular online seminars and webinars should be organized for migrant
parents to develop their emotional intelligence and communication competence.
From an institutional perspective, it is recommended to integrate scientific research outcomes
into national education and youth policies. Universities, research centers, and ministries should
collaborate to create a national strategy for supporting children affected by migration. These
efforts can be aligned with Uzbekistan’s Family Concept, the Youth Policy Law, and the “Human
Dignity” principle promoted in national reforms. By combining theoretical knowledge with
practical implementation, a sustainable and scientifically grounded support system can be
established.
Finally, preventive and corrective programs should be introduced across educational
institutions. Activities such as stress management workshops, emotional intelligence training,
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and group art therapy should be implemented to strengthen children’s emotional stability and
reduce the psychological effects of parental absence. Schools must become not only centers of
knowledge but also spaces of empathy, care, and social inclusion. When educational systems,
families, and communities act in synergy, children from migrant families can successfully
overcome emotional barriers and develop into confident, balanced, and socially integrated
individuals.
Key References
1. Karimova, V. M. Psixologiya (Psychology). – Tashkent: National Encyclopedia of
Uzbekistan, 2019. – 350 p.
2. Nishonova, Z. T. Ijtimoiy psixologiya asoslari (Social Psychology Foundations). – Tashkent:
Universitet, 2017. – 276 p.
3. Sattarova, G. Oilada psixologik muhit va bola shaxsining shakllanishi (Psychological
Environment in the Family). – Tashkent: TDPU, 2018. – 156 p.
4. Eidemiller, E. G., & Yustitskis, V. V. Psikhologiya i psikhoterapiya sem’i (Family
Psychology and Psychotherapy). – St. Petersburg: Piter, 2016. – 448 p.
5. Rean, A. A. Psikhologiya lichnosti i sotsial’naya adaptatsiya (Personality Psychology and
Social Adaptation). – St. Petersburg: Rech’, 2017. – 344 p.
6. Bowlby, J. Attachment and Loss. Vol. 1–3. – New York: Basic Books, 1969–1980. – 354–
389 p.
7. Ainsworth, M. D. S., Blehar, M. C., Waters, E., & Wall, S. Patterns of Attachment: A
Psychological Study of the Strange Situation. – Hillsdale, NJ: Erlbaum, 1978. – 391 p.
8. Erikson, E. H. Childhood and Society. – New York: W. W. Norton & Company, 1963. –
445 p.
9. Parreñas, R. S. Children of Global Migration: Transnational Families and Gendered Woes.
– Stanford: Stanford University Press, 2005. – 289 p.
10. Graham, E., & Jordan, L. Migration and the Family: Left-Behind Children in Southeast
Asia. – Singapore: Springer, 2016. – 312 p.
11. https://mehnat.uz
12. https://wcu.uz
13. https://www.unicef.org
14. https://www.iom.int
15. https://www.who.int

https://mehnat.uz
https://wcu.uz
https://www.unicef.org
https://www.iom.int
https://www.who.int
http://www.internationaljournal.co.in/index.php/jasass
http://www.internationaljournal.co.in/index.php/jasass

