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Abstract

This study investigates the impact of feedback on enhancing EFL (English as a Foreign
Language) students’ writing performance. Feedback is widely recognized as a crucial element in
language learning, influencing students’ linguistic accuracy, coherence, and overall writing
proficiency. This research explores different types of feedback, including written, oral, peer, and
teacher feedback, and evaluates their effectiveness in improving EFL students’ writing skills.
The findings demonstrate that systematic and constructive feedback significantly enhances
students’ performance, motivation, and confidence in writing. The study provides pedagogical
implications for EFL instructors aiming to optimize writing instruction through effective
feedback mechanisms.
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Introduction. Writing is one of the most essential skills in English as a Foreign
Language (EFL) learning, serving as a primary means of communication, academic expression,
and cognitive development. Despite its central role, writing is widely recognized as a challenging
skill for EFL learners due to the complex interplay of linguistic, cognitive, and social factors.
Learners often struggle with grammar, vocabulary, coherence, cohesion, and the organization of
ideas, which can hinder their ability to communicate effectively in written form.

Research in second language acquisition highlights that instruction alone is not sufficient
to ensure continuous improvement in writing skills. Feedback has emerged as a critical
pedagogical tool that guides learners in identifying errors, understanding their causes, and
developing strategies for improvement. According to Hattie and Timperley (2007), effective
feedback helps learners answer three fundamental questions: “Where am I going?”, “How am |
going?”, and “What steps should I take next?” By addressing these questions, feedback fosters
self-awareness, critical thinking, and autonomous learning, which are essential for language
development.

In EFL contexts, learners’ limited exposure to authentic language use often exacerbates
writing difficulties, making feedback even more vital. Teacher feedback, peer review, and self-
assessment provide learners with opportunities to recognize linguistic and structural errors,
enhance content quality, and refine their overall communicative competence. Additionally,
formative feedback delivered during the writing process encourages iterative learning, enabling
students to revise drafts, experiment with language, and develop higher-order thinking skills.

Several studies have demonstrated the positive effects of feedback on writing
performance. For instance, Ferris (2011) emphasizes that corrective feedback improves
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grammatical accuracy and lexical choice, while Hyland and Hyland (2006) argue that feedback
also enhances motivation, engagement, and confidence in writing. However, challenges remain
in determining which types of feedback—such as written versus oral, teacher versus peer, direct
versus indirect—are most effective in promoting EFL students’ writing improvement.

Given the increasing emphasis on learner-centered pedagogy and communicative
competence in language teaching, understanding the role of feedback in writing development is
crucial. This study aims to investigate the effect of various feedback strategies on EFL students’
writing performance, focusing on both linguistic accuracy and overall text quality. By exploring
the impact of feedback, this research seeks to provide practical insights and evidence-based
recommendations for educators aiming to enhance writing instruction in EFL classrooms.

In summary, the present study addresses a significant pedagogical issue by examining
how feedback can serve as a mechanism for improving writing skills, fostering learner autonomy,
and promoting effective communication in EFL learning environments. It contributes to both
theoretical understanding and practical application in second language writing instruction.

Literature Review. Writing is widely recognized as a complex and essential skill in
English as a Foreign Language (EFL) learning. Unlike speaking, writing requires sustained
attention to grammar, vocabulary, coherence, and organization of ideas. According to Hyland
(2003), writing is not only a linguistic skill but also a cognitive and social process that reflects
the writer’s knowledge, critical thinking, and communicative competence. In EFL contexts,
learners face unique challenges, including limited exposure to authentic language, lack of
immediate interaction, and difficulties in transferring ideas from their first language to English.
These challenges underscore the importance of pedagogical interventions that facilitate
structured practice and guided improvement.

Feedback as a Pedagogical Tool. Feedback has been identified as a central mechanism for
improving writing performance. Hattie and Timperley (2007) describe feedback as information
provided to learners regarding the quality of their performance, aimed at reducing the gap
between current and desired outcomes. In writing instruction, feedback serves multiple purposes:

- Highlighting linguistic errors (grammar, syntax, vocabulary)
- Guiding content development and idea organization

- Promoting learner reflection and self-correction

- Enhancing motivation and engagement

Effective feedback is timely, specific, and actionable, enabling learners to revise their
drafts meaningfully and progressively improve their writing proficiency. Sadler (1989)
emphasizes that feedback is most effective when learners understand the intended learning goals
and are given strategies to bridge the gap between their current performance and those goals.

Types of Feedback in EFL Writing. Teacher feedback remains the most authoritative
form of guidance in writing classrooms. It includes direct corrections, marginal comments, end-
of-text summaries, and conferencing. Ferris (2011) highlights that teacher feedback improves
grammatical accuracy, lexical choices, and overall coherence in student writing. Additionally,
teacher comments provide clarity on expectations, helping learners internalize writing
conventions and strategies.
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Peer Feedback. Peer feedback involves students reviewing and commenting on each
other’s writing. Studies by Lee (2008) show that peer review not only facilitates cognitive
engagement and collaborative learning but also encourages learners to critically evaluate texts
and recognize errors in their own writing. While peer feedback may be less accurate than teacher
feedback, it promotes learner autonomy, reflection, and active participation in the learning
process.

Written vs. Oral Feedback. Written feedback allows learners to reflect at their own pace
and revisit comments multiple times, whereas oral feedback offers immediate clarification and
dialogue. Research suggests that combining written and oral feedback maximizes effectiveness
by addressing both comprehension and interaction needs (Lyster & Saito, 2010). Oral feedback,
particularly during conferencing, provides opportunities for clarification, modeling, and
discussion of writing strategies.

Direct vs. Indirect Feedback. Direct feedback explicitly provides corrections, while
indirect feedback signals the presence of errors without providing the correct forms. Bitchener
and Ferris (2012) argue that indirect feedback encourages learners to actively problem-solve and
develop self-correction strategies, thereby enhancing long-term retention and learner autonomy.

The Effect of Feedback on Writing Performance. Empirical research consistently
indicates that feedback significantly improves EFL students’ writing. Studies have found that
feedback enhances:

- Grammar and accuracy: Reducing surface errors through correction-focused feedback
(Ferris, 2011)

- Vocabulary and lexical richness: Encouraging precise and varied word choices (Hyland
& Hyland, 2006)

- Text organization and coherence: Improving paragraph structure, logical flow, and
argumentation (Hattie & Timperley, 2007)

- Learner motivation and confidence: Constructive feedback fosters self-efficacy and
engagement (Lee, 2008)

However, the effectiveness of feedback depends on several factors, including feedback
clarity, timing, frequency, learner readiness, and the learner’s ability to process and implement
suggestions. Vague or inconsistent feedback may lead to frustration and minimal improvement,
emphasizing the need for structured, systematic, and pedagogically informed approaches.

Feedback in the Context of EFL Classrooms. EFL learners often require more scaffolding
than L1 learners due to linguistic limitations and reduced exposure to authentic English use.
Integrating feedback into the writing process—especially formative feedback during drafting—
enables learners to incrementally improve and internalize writing conventions. Multiple studies
(Hyland & Hyland, 2006; Ferris, 2011) indicate that combining teacher and peer feedback, along
with written and oral comments, maximizes both linguistic and cognitive gains.

Research Gap and Significance. While numerous studies confirm the positive effects of
feedback on writing, gaps remain regarding the optimal combination of feedback types and
strategies in EFL contexts. Specifically, limited research investigates: The comparative effects of
teacher versus peer feedback on holistic writing quality. The integration of written and oral
feedback in classroom practice. The long-term impact of systematic feedback on learner
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This study aims to address these gaps by examining how different feedback strategies
affect EFL students’ writing performance, offering both theoretical insights and practical
pedagogical recommendations.

Table 1. Comparison of EFL Students’ Writing Performance Before and After Feedback
Intervention (Mean Scores, 0-20)

Writing Experimental Group|[Experimental Group|Control Group|[Control Group
Components (Pre-test) (Post-test) (Pre-test) (Post-test)
Grammar Accuracy |12.3 17.8 12.1 12.9
Vocabulary &)y ¢ 16.9 11.9 12.5

Lexical Range

Coherence &2 18.3 12.3 12.8
Organization

Content Quality 12.0 17.5 11.8 12.3

Overall - Writing)» |5 17.63 12.03 12.63

Score

Experimental Group: The experimental group, which received systematic feedback
(teacher, peer, and oral), showed a substantial improvement across all writing components.
Grammar accuracy increased by 5.5 points, vocabulary by 5.1 points, coherence and
organization by 5.8 points, and content quality by 5.5 points. The overall writing score improved
from 12.15 to 17.63, demonstrating the effectiveness of multi-source, systematic feedback in
enhancing writing performance.

Control Group: The control group, which received standard instruction without structured
feedback, showed minimal improvement (0.5-0.8 points) in all components. The overall writing
score increased slightly from 12.03 to 12.63, indicating that traditional instruction alone has
limited impact on writing performance.

Interpretation: The significant improvement in the experimental group confirms the
positive effect of feedback on EFL students’ writing performance. Multi-type feedback not only
enhances linguistic accuracy but also improves text organization, lexical richness, and content
development. The minimal change in the control group underscores the necessity of systematic
feedback interventions to facilitate measurable progress in writing skills.

Pedagogical Implication: Teachers should integrate formative, structured feedback into
writing instruction, combining teacher corrections, peer review, and oral conferences. Feedback
should be timely, specific, and actionable to maximize its impact on learners’ writing
development.

Results. The analysis of pre-test and post-test data revealed a significant difference
between the experimental and control groups in all aspects of writing performance.

Grammar Accuracy: The experimental group improved from a mean score of 12.3 (pre-
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test) to 17.8 (post-test), a gain of 5.5 points. The control group showed only a minor
improvement from 12.1 to 12.9. This indicates that systematic feedback helped learners identify
and correct grammatical errors more effectively.

Vocabulary and Lexical Range: The experimental group increased from 11.8 to 16.9,
reflecting enhanced lexical richness and more precise word choice. The control group improved
minimally (11.9 to 12.5), suggesting that regular instruction alone does not sufficiently develop
vocabulary in writing.

Coherence and Organization: The experimental group improved from 12.5 to 18.3, showing
better paragraph structure, logical flow, and overall cohesion. The control group remained nearly
constant (12.3 to 12.8), highlighting the effectiveness of feedback in guiding students to organize
their ideas coherently.

Content Quality: The experimental group increased from 12.0 to 17.5, demonstrating
enhanced argumentation, idea development, and relevance to the writing task. The control group
again showed minimal improvement (11.8 to 12.3). Overall Writing Performance: The overall
mean score of the experimental group rose from 12.15 to 17.63, whereas the control group
increased slightly from 12.03 to 12.63. Statistical analysis (paired sample t-tests) confirmed that
the differences in the experimental group were significant (p < 0.05), while changes in the
control group were not statistically significant.

Summary of Results: These findings indicate that systematic, multi-source feedback (teacher,
peer, and oral) has a substantial positive effect on EFL students’ writing performance across all
evaluated components.

Discussion. The results of this study confirm the critical role of feedback in enhancing
EFL learners’ writing skills. Several key insights emerged:

Effectiveness of Multi-source Feedback: Combining teacher, peer, and oral feedback proved
more effective than relying solely on teacher correction. Teacher feedback provided authoritative
guidance on linguistic accuracy, peer feedback encouraged reflection and critical evaluation, and
oral feedback allowed real-time clarification and individualized guidance. This aligns with
Hyland and Hyland (2006), who emphasize that balanced feedback strategies address both
cognitive and linguistic dimensions of writing.

Grammar and Vocabulary Development: The substantial improvement in grammatical
accuracy and lexical range supports Ferris (2011), who argued that corrective feedback enhances
learners’ awareness of errors and promotes more accurate and varied language use. Direct and
indirect feedback allowed students to internalize correct forms and experiment with new
vocabulary, leading to measurable improvement.

Coherence, Organization, and Content Quality: Feedback guided students to structure their
writing logically, connect ideas effectively, and develop content more thoroughly. The increase
in coherence and content quality suggests that formative, structured feedback promotes higher-
order thinking, enabling students to evaluate and improve their drafts systematically.

Learner Motivation and Engagement: Observation and qualitative analysis of peer and oral
feedback sessions revealed increased learner motivation and engagement. Students actively
revised their drafts, sought clarification, and demonstrated greater confidence in their writing,
confirming Lee (2008)’s findings on the motivational impact of peer and teacher feedback.
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Limitations of Traditional Instruction: The minimal gains observed in the control group
underscore that conventional teaching without structured feedback is insufficient for meaningful
improvement in writing performance. This emphasizes the necessity of integrating systematic
feedback as a core component of writing instruction in EFL classrooms. Overall, the findings
demonstrate that feedback is not merely a corrective tool but a comprehensive pedagogical
mechanism that improves linguistic competence, cognitive engagement, and self-regulation in
writing. Systematic implementation of feedback strategies can lead to significant improvements
in EFL students’ writing performance, motivation, and confidence.

Conclusion. The present study investigated the effect of feedback on EFL students’
writing performance. The findings indicate that systematic, multi-source feedback—including
teacher, peer, and oral feedback—significantly enhances writing skills across multiple
components: grammar accuracy, vocabulary use, coherence and organization, and content quality.

Key conclusions include: Feedback enhances linguistic accuracy and lexical richness
Students who received structured feedback showed greater improvement in grammar and
vocabulary than those who received standard instruction. Feedback improves coherence,
organization, and content development formative guidance helped learners structure their texts
logically, develop ideas thoroughly, and maintain relevance to the writing task. Feedback
promotes motivation, engagement, and learner autonomy observations revealed that students
actively revised their drafts, reflected on their errors, and demonstrated increased confidence in
writing. Traditional instruction alone is insufficient minimal improvements in the control group
emphasize the necessity of integrating systematic feedback into EFL writing instruction.
Pedagogical Implication EFL instructors should incorporate multi-source, actionable, and timely
feedback strategies to foster both linguistic competence and higher-order cognitive skills. In
conclusion, feedback is not merely a corrective tool but a critical pedagogical mechanism that
supports continuous improvement in writing, learner motivation, and autonomous learning.
Implementing effective feedback strategies in EFL classrooms can significantly improve
students’ writing performance and overall language proficiency.
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