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HOW A LEARNER'S NATIVE LANGUAGE AFFECTS ENGLISH LEARNING AND
WAYS TO ADDRESS IT

Nodira Qosimova
Assistant Teacher at Zarmed University

Annotation: First language interference (L1 interference) is a well-known phenomenon in
second language acquisition, particularly in TESOL (Teaching English to Speakers of Other
Languages). When learners apply elements from their first language to the learning of English, it
can lead to various errors in pronunciation, grammar, syntax, and vocabulary. This article
explores the different ways in which L1 interference manifests in TESOL contexts and offers
practical strategies for teachers to mitigate its effects. By understanding how L1 influences
English acquisition, teachers can develop more effective, individualized approaches to help
students achieve fluency in English.

Key Words: First Language Interference, L1 Transfer, Language Acquisition, Pronunciation
Challenges, Syntax Errors, Vocabulary Transfer, TESOL (teaching English to speakers of other
languages), Cross-Linguistic Influence, Language Fossilization, Error Correction Strategies.

Annotatsiya: Birinchi til interferensiyasi (L1 interferensiyasi) ikkinchi tilni o‘rganishda, aynigsa,
TESOL (boshqa tillarda so‘zlashuvchilarga ingliz tilini o‘rgatish) sohasida yaxshi ma’lum
bo‘lgan hodisadir. O‘quvchilar o‘z ona tillarining elementlarini ingliz tilini o‘rganishda
go‘llaganlarida, bu talaffuz, grammatika, sintaksis va lug‘at sohalarida turli xatolarga olib kelishi
mumkin. Ushbu maqolada L1 interferensiyasining TESOL kontekstida qanday namoyon bo‘lishi
va uning ta’sirini kamaytirish uchun o‘qituvchilarga amaliy strategiyalar taklif etilishi
o‘rganiladi. Llning ingliz tilini o‘zlashtirishga qanday ta’sir ko‘rsatishini tushunish orqali
o‘qituvchilar talabalarga ingliz tilida ravon so‘zlashishlariga yordam beradigan samarali va
individual yondashuvlarni ishlab chigishlari mumkin.

Kalit so‘zlar: Birinchi til interferensiyasi, L1 transferi, til o‘zlashtirish, talaffuzdagi
qiyinchiliklar, sintaksis xatolari, lug‘aviy transfer, TESOL (boshqa tillarda so‘zlashuvchilarga
ingliz tilini o‘rgatish), tilaro ta’sir, til fossilizatsiyasi, xatolarni tuzatish strategiyalari.

AnHotanusi: Matepdepennus mneporo s3eika (L1-mHTEpdepeHmns) — XOpomo H3BECTHOE
SBJICHHE B NPOLIECCe M3YYEHHUs BTOPOro s3blka, ocobeHHO B KoHTekcre TESOL (oOyuenwus
AHTJIMICKOMY SI3BIKY HOCHTENEeH Apyrux s3bikoB). Korma ydvamumecs NMPUMEHSIOT 3JEMEHTHI
CBOEr0 POAHOIO s3blKa NMPH HM3YYEHHUU AaHIVIMHCKOTO, 3TO MOXKET MPUBOJIUTH K Pa3IMYHBIM
omMOKaM B TIPOM3HOIICHWH, TpaMMaTHKE, CHHTAaKCUCE M JIEKCMKe. B 1maHHOW cTatbe
paccMaTpuBaIOTCs pa3nuuHble npossieHus L1-untepdepenuun B kontekcre TESOL, a Takxke
IpeUIaraloTCsl MPaKTHUECKUE CTPATETHH JUISl MPENoJaBaTelel MO CHIDKECHHIO €€ BIUSHHSL.
[lonumanue TOro, Kak pOJHOM S3bIK BIMAET HAa OCBOGHHE AHIVIMHCKOrO, IO3BOJISET
npernojaBaTensM paspabaTeiBaTh Oosiee 3((eKTUBHBIE W MHIUBUAYATU3UPOBAHHBIE TTOIXOIBL,
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CIIOCOOCTBYIOIINE TOCTIKEHHIO OErTIOCTH PEUH Y CTY/ICHTOB.

KiioueBbie ci10Ba: nHTEpQEpeHINs NEpBOro si3bIKa, epeHoc L1, ocBoeHue sA3bIKa, TPYIHOCTH
B MPOW3HOIICHWH, CHHTAKCHYECKHE OIIMOKH, mepeHoc Jsekcukn, TESOL (oOydenue
AHTJIMHCKOMY HOCHTENEH JIPYTuX S3bIKOB), MEXBSI3BIKOBOE BIUSHHE, SI3BIKOBAst (DOCCHIN3ALINS,
CTpaTEeTUH UCIPABIICHHUS OIITHOOK.

First language interference is a natural part of the second language learning process. As learners
try to master English, they inevitably rely on their existing linguistic knowledge and apply it to
the new language. While some aspects of this transfer can be positive, such as borrowing
familiar vocabulary or grammatical structures, it often leads to errors that can hinder language
acquisition. TESOL teachers must be aware of these challenges and find effective strategies to
address them in the classroom. This article will examine the different aspects of first language
interference in TESOL, focusing on pronunciation, syntax, vocabulary, and cultural factors. It
will also provide practical approaches for mitigating its effects.

Pronunciation Issues Due to L1 Interference

Pronunciation is one of the most immediate areas where L1 interference becomes evident in
language learners. Since each language has a unique set of sounds, learners often struggle when
they encounter English sounds that do not exist in their native language. In such cases, they tend
to approximate these unfamiliar sounds by substituting them with the closest equivalent from
their first language. For example, Spanish speakers may replace the English “th” sound with “d”
or “t” because this sound does not exist in Spanish, while French speakers may pronounce the
“h” in words like “house” as silent due to their language’s tendency to drop initial "h" sounds.

Beyond individual sounds, L1 interference also affects intonation and stress patterns. Differences
in pitch and rhythm between languages can lead to unnatural speech patterns in English. Chinese
learners, for instance, may carry over tonal patterns from their native language, making their
English sound flat or unusual. Similarly, speakers of Japanese, a language with a more even
pitch distribution, may struggle with English stress patterns, where content words are
emphasized to convey meaning.

To address these challenges, teachers can implement focused pronunciation practice, helping
students distinguish and produce sounds that are absent in their L1. Minimal pair exercises, such
as differentiating between “bit” and “beat,” can be particularly effective. Additionally, modeling
correct intonation through recitation and repetition drills allows students to mimic the natural
stress and rthythm of native English speakers.

By developing accurate pronunciation and intonation, learners can improve their clarity and
confidence in spoken English. However, overcoming ingrained pronunciation habits is a
significant challenge, especially for adult learners or those who have been speaking English with
L1 interference for a long time. Despite these difficulties, consistent practice and targeted
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instruction can greatly enhance pronunciation skills over time. [2; 82]
Syntax and Sentence Structure Errors

Syntax, or the arrangement of words in sentences, is another area where first language
interference often leads to errors. Since different languages follow distinct syntactical rules,
learners may mistakenly apply their native sentence structure to English, resulting in
grammatical mistakes. One common issue is word order errors. Speakers of languages that
follow a subject-object-verb (SOV) structure, such as Japanese, may struggle with the subject-
verb-object (SVO) order in English. This can lead to sentences like “I to the store went” instead
of the correct “I went to the store.”

Another frequent difficulty involves articles and prepositions. Languages like Russian, Chinese,
and Japanese do not use articles such as “a,” “an,” and “the,” causing learners to omit them in
English. Similarly, prepositions often do not have direct equivalents across languages, leading to

mistakes in their use. Learners may misuse “in,” “on,” or “at” because their native language
structures prepositional phrases differently.

To address these challenges, explicit grammar instruction can be highly effective. Teachers can
highlight key differences between English and the learner’s first language, focusing on word
order, article usage, and prepositions with clear explanations and examples. Additionally,
sentence transformation exercises, where students rewrite sentences from their native syntax into
English, provide valuable practice in constructing grammatically correct sentences. Practicing
different sentence types, such as affirmative, negative, and interrogative forms, also helps
reinforce correct structure.

Mastering English syntax leads to clearer communication and a more natural sentence flow in
both spoken and written English. However, for learners whose native language has a
significantly different syntactical structure, breaking habitual patterns can be a slow and
challenging process. Despite these difficulties, consistent practice and targeted instruction can
greatly improve their grasp of English sentence structure over time. [3; 100]

Vocabulary Transfer and False Cognates

Vocabulary transfer occurs when learners rely on words from their first language that resemble
English words. While these similarities can be helpful when the meanings align, they can also
cause confusion when false cognates—words that look similar but have different meanings—are
involved. One of the most common challenges arises with false cognates. For instance, a Spanish
speaker might use the English word “actual” to mean “current,” when in reality, it means “real”
or “true.” Likewise, a French learner may mistakenly assume that “eventuellement” translates to
“eventually,” when it actually means “possibly” or “in the event.”

Another issue is overgeneralization, where learners extend the meaning of a word based on their
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native language, leading to incorrect word choices. For example, a Chinese speaker might say
“borrow me your book” instead of “lend me your book™ because their first language does not
make a clear distinction between “borrow” and “lend.”

To address these challenges, teachers should provide focused vocabulary instruction that not
only explains the meanings of English words but also highlights false cognates that could cause
misunderstandings. Using contextual exercises, where students see words in sentences and learn
how they function in different situations, can be particularly effective. Additionally, drawing
attention to cross-linguistic comparisons can help learners recognize both the similarities and
differences between English and their first language. Encouraging students to be cautious with
words that resemble those in their native language but carry different meanings in English can
reduce errors.

By developing a more precise understanding of English vocabulary, students can avoid
confusion and improve both their written and spoken language skills. However, overcoming
false cognates can be challenging, especially for learners who have been using incorrect words
for a long time. Extra attention and practice may be necessary to fully correct these mistakes and
build a more accurate vocabulary. [4; 75]

Cross-Linguistic Influence and Fossilization

Cross-linguistic influence refers to the impact of a learner’s first language on their second
language. While some degree of interference is unavoidable, repeated errors can become deeply
ingrained over time, leading to a phenomenon known as fossilization. This occurs when
persistent mistakes resist correction, even after learners have been exposed to the correct form
multiple times.

One of the main causes of fossilization is prolonged exposure to incorrect language use without
sufficient correction. For instance, a student who habitually says “I have 20 years” instead of “I
am 20 years old” may continue making this mistake, even after learning the proper English
structure. Another challenge is negative transfer, where learners apply incorrect language
patterns from their first language to English. This often reinforces faulty grammar or structures,
such as using the present simple tense incorrectly for actions happening now, based on their
native language’s tense system.

To address these issues, teachers can encourage self-correction by helping students develop
strategies for recognizing and fixing their own mistakes. This approach fosters greater
independence in learning and helps students become more aware of their language use.
Additionally, incorporating varied practice across different skills—such as reading, writing,
listening, and speaking—can expose learners to correct language patterns in multiple contexts,
making it easier to break old habits.

Reducing fossilized errors leads to more accurate and natural English use, ultimately improving
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overall language proficiency. However, since fossilization develops over a long period,
overcoming it requires sustained effort and continuous intervention, particularly for advanced
learners who have been using incorrect forms for years. [5; 112]

In conclusion, first language interference in TESOL can create a variety of challenges for
learners of English. From pronunciation issues to syntactical errors and vocabulary confusion,
these obstacles can significantly hinder language acquisition. However, by recognizing the role
of L1 interference, teachers can apply strategies to address these challenges effectively. By
focusing on targeted pronunciation practice, explicit grammar instruction, vocabulary
development, and fostering error correction skills, teachers can help students overcome the
limitations of L1 transfer. With the right strategies, TESOL educators can guide students toward
achieving greater fluency and competence in English.
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